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Resources for Decision-Making on Issues Surrounding Type and Amount of Service – 

Jim Durkel, Dr. Rona Pogrund, Cyral Miller 
Hall Lueck, A. (1999) Setting curricular priorities for students with visual impairments.  RE:view volume 31, number 2 p.51-66 Position papers, at http://www.cecdvi.org/positionpapers.html
Michigan Vision Services Severity Rating Scale - http://liotemp.cenmi.org/Services/Assessments/VisionServicesSeverityRatingScale.aspx
Michigan Orientation and Mobility Severity Rating Scale – 

http://liotemp.cenmi.org/Services/Assessments/OrientationandMobilitySeverityRatingScale.aspx
Section XV on Determining Service Time from the Teacher of Students with Visual Impairments (TVI) and/or a Certified Orientation & Mobility Specialist (COMS) from the 2010 Educating Students with Visual Impairments in Texas: Guidelines and Standards, downloadable at http://www.tsbvi.edu/outreach/3288-articles-and-papers-vi-and-db
Position Papers of Division 16 Itinerant Personnel of AERBVI, downloadable at
http://aerbvi.org/modules.php?name=Content&pa=showpage&pid=70
SEVERITY RATING SCALE

FOR STUDENTS WITH VISUAL IMPAIRMENTS
(Adapted by Dr. Rona Pogrund from Guidelines for a Caseload Formula for Teachers Certified in the Area of Visual Impairment, Colorado Department of Education, 2003.)

Medical

     0      Normal visual acuity with full visual field, no significant pathology
     1      Possible progressive disease, but one eye still within normal limits; mild       

             nystagmus, bilateral strabismus which cannot be corrected; pre/post eye 
 
  surgery; other severe temporary eye treatment, such as patching; 
             significant bilateral field loss.
     2      A physical condition of the visual system which cannot be medically 
 
  corrected and as such, affects visual functioning to the extent that 
  
 
  specially designed instruction is needed (diagnoses such as, but not  

             limited to, oculomotor apraxia, cortical (cerebral) visual impairment, 
             and/or a progressive visual loss where field and acuity deficits are better 
             than 20/70 in the better eye after correction, or a visual field greater than  

             20 degrees).
     3     Visual acuity of 20/70 to 20/200 in the better eye after correction; a visual            

            field of more than 20 degrees
     4      Visual acuity of 20/200 to object perception in the better eye after     

             correction; a visual field of 20 degrees or less
      5      Object perception to total blindness; a visual field of 10 degrees or less.

Literacy Media
      0      Regular print with no modification
      1      Regular print with magnification in addition to correction (this assumes  

              that the student is proficient in using the magnification); Use of    

              functional communication system is in place.
      2      Regular print with consistent use of magnification in addition to   

              correction and/or large print; use of tapes.

      3      Development of functional literacy media and functional communication   

              strategies (objects, tactual symbols, augmentative communication  

              systems).

     4       A new user of technology for braille and/or technology for low vision or is 
              a new student to district where media determination is not yet specified  

               (and assessment over time is needed).
      5      Braille or emergent braille reader; emergent print reader, dual media  

              user, second language learner.

Instructional Needs for Expanded Core Curriculum Skills, Including Use of Functional Vision and Low Vision Devices
It is recommended to be very specific in IEP goals for the number of expanded core curriculum skills (ECC) needed and how much time it takes to teach and to learn each skill. Training in even one ECC skill (abacus, social skills, organizational skills, listening skills, signature writing, independent living skills, etc.) could mean daily instruction.
       0 
   Needs no ECC skill instruction; student requires no instruction 
              or monitoring in the use of his/her functional vision.
       1     Needs ECC skill review in one to three areas such as abacus, 
              daily living skills, social skills, organizational skills, and so on. Student 
              requires periodic monitoring in his/her use of functional vision and 

              training in use of low vision devices.
       2     Needs ECC skill review in more than three areas.
       3     Needs ECC skill instruction in one to two areas.
       4     Needs ECC skill instruction in three or more areas. Student requires 
              regular monitoring in the use of functional vision strategies; new 
   

              visual skills or use of low vision devices are being introduced and 
              taught.
        5    Needs ECC skill instruction throughout school day. Student 
              requires instruction in the use of functional vision strategies or use of 

              low vision devices.
Environmental and Educational Adjustments

        0    Needs no adaptations of instructional materials or presentations
        1    Consultation with teachers regarding minimal adaptations that are 
              needed (i.e. special seating, dark copies, communication symbols, 

   materials storage area and/or work area for special equipment, low   
  
   vision devices, and extra lighting)
        2     Needs some adapted written materials, needs occasional use of tapes    
     or occasional production of tactual materials
        3     Some adaptation of maps/graphs; frequent magnification and/or extra 
  
     lighting; requires some production of tactual materials.
       4     Needs individually developed multisensory materials and adaptation; 
  
    augmentative equipment such as switches, communication boards 
  
    (tactual, symbol and/or object)
        5     Adaptation of all instructional materials.

Affective and Independence
Note: Meeting severe emotional/social/behavioral needs relies on partnerships with other professionals in conjunction with the vision service provider. The following factors reflect the areas that need to be considered.
        0     Needs no assistance in completing all assignments; involved in age 
               appropriate activities and adult/peer interactions; understands and 
               positively accepts visual impairment; accesses own resources (role 
 
    models, organizations, etc.); is a self-advocate.
        1     Needs minimal assistance with completing assignments and ordering 
               materials (other than Federal Quota); requires encouragement for self 
               advocacy; support for developing friendships; needs help  

               understanding and explaining vision.

         2    Needs frequent monitoring for completing tasks and ordering materials; 
               needs monitoring for positive social interactions and self advocacy 
               skills.

          3   Needs direct instruction for completing assignments and ordering 
               materials, communicating visual needs; needs direct instruction in 
               social skills.

          4    Recent visual loss or change in visual functioning
Orientation and Mobility
(This section was based on information from the Severity Rating Scales handbook, March 1991, Montgomery County Intermediate Unit 23, Pennsylvania).
          0     Needs no O&M services.

          1     Consultative service for visual travelers who do not require regular 
                  instruction throughout the school year.

          2      Supportive service for visual travelers who have adequate skills for  

                   his/her current needs; direct service is provided to maintain, reinforce 
   and to refine skills.

         3       Intensive service for travelers who are severely visually impaired and 
                   who may carry a cane for identification purposes/limited use, or for a 
                   traveler with emerging O&M skills; nonvisual travelers who are 
                   applying and maintaining new skills in various settings.

         4       Comprehensive service for travelers who require an inclusive 
                  program in all areas of instruction related to becoming a safe and 
                  independent traveler.
Rating Scale Guidelines *
0 – 4 No services
5 – 9 Consultation only (1/2 hour per month to ½ hour per week)
10-15 Light service (1/2 hour per week to 5 hours per week)
16-21 Moderate service (5 hours per week to 15 hours per week)
22-28 Heavy Service (More than 15 hours per week)
* Teacher professional judgment may influence how a student is rated. The rating scale is only a guideline for a starting point of service determination. There may be many other factors to consider based on individual student needs. 

Examples of factors that influence the amount of instructional time deemed necessary for a student may include:
Age of the student

The classroom teacher’s need for support

Student cooperation

Parent involvement and parent requests
Attendance

Educational placement

English Language Learner

Recently identified vision condition

Transition between grade levels, school buildings, teachers, change of environment, program.
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